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10 PAINLESS WAYS TO MANAGE THE KINETIC ENERGY IN 

YOUR CLASSROOM 

1-21- 2015 -By Craig McKinney -myavid.com  
  

In your classroom, the kinetic energy of a student is the pent-up energy due to 

their lack of motion - energy that needs to be released by letting them wiggle, 

move, and change position. Teachers are often reluctant to allow students to move 

about in their classrooms. It’s understandable; students in motion cause noise, classrooms are crowded, 

moving students take a few minutes to settle back down, and it’s easier to control a classroom of sleeping 

students than a classroom of rowdy ones. However, when eyes are glazing over and heads are bobbing, 

not much learning is taking place. 
 

Here’s a list of 10 ideas - none of them difficult to implement - that allow your students to release a bit of 

their energy, so they can get back to the important task of learning... 
 

1. Touch Four Walls: Ask students to stand and touch all four walls of your classroom. At each wall, the 

students should say something that they have learned from today’s lesson. I’ve also scattered in various 

corners of the room piles of handouts to be distributed and asked the students to get them for themselves. 

It’s two minutes of chaos, and then they are ready to learn. 
 

2. Four Corners: Ask the class to select one of four options (e.g., Do you prefer summer, winter, spring, 

or fall? Would you rather vacation at a mountain, a beach, a large city, or a foreign country? Would you 

prefer to eat a burger, pizza, tacos, or sushi?) and move to a corner of the room with others who made the 

same selection. In the corner, students engage with others in a short activity, discussion, or Pair–Share 

before returning to their seats. 
 

3. Dance Break: When energy is lagging, crank up some music and have a 30-second dance party. This 

will only work if you’re not afraid to make a fool of yourself in front of your kids. Whether it’s the 

Macarena, the Hokey Pokey, the Chicken Dance, or a retro hit from the 70s or 80s, your dance party can 

interject a bit of silliness into your room and help kids get the wiggles out. If you want something more 

subdued, turn on a YouTube video of a dance and let the kids try to mimic the arm movements from their 

seats. (We recently did this with the national dance of Kazakhstan, the Kara Jorga, when after-lunch 

students were showing signs of fatigue during a guest lecture.) 
 

4. Find Your Solemate: After a quickwrite or after students have worked on a practice problem, ask 

them to stand and find another student who is wearing similar shoes. Partners can share the quickwrites 

or compare work on the problem before returning to their seats. Change up the criteria for partner 

finding (e.g., someone wearing the same color, someone close in height, someone with different hair 

length, etc.). 
 

5. Team Huddle: If you need students to work quickly in groups, ask them to stand and mingle 

around—perhaps to music—until you call out a number (e.g., “Team Huddle Four!”). At that point, 

students should cluster together into groups of four and perform whatever task that you ask of them. 

This is great for discussion questions, debriefing (e.g., “What was one thing that went well in today’s 

editing and revision lesson?”), summarizing learning, or sharing personal connections as an anticipatory 

activity before a lesson. 

 Continued on next page 



10 Painless Ways to Manage the Kinetic Energy Cont…... 
 

6. Strike a Pose: Just like Madonna told us decades ago, “Strike a pose; there’s nothing to it.” 

Ask students to stand and move into a physical posture reflecting something that you’re learning 

about. You could have them imitate a vocabulary word (e.g., saunter, pretentious, diffident), copy 

the postures of a sculpture or figure in an artwork that you are studying, or come up with a 

movement or posture that summarizes a character or concept (e.g., Boo Radley, prophase of 

mitosis, checks and balances). This can be done individually, with a partner, or with a group. 
 

7. Stand Up Survey: Just like it sounds, students stand in response to various survey questions (e.g., “Stand 

up if you can tell me a main idea in last night’s reading assignment,” “Stand up if you can think of a Costa’s 

Level 2 question about this topic,” “Stand up if you can think of a time when you felt left out.”). Those kids who 

need to move might just do some thinking in order to have the opportunity to stand with their classmates. 
 

8. Rotate Rows: To mix up the partners for Pair - Share activities, ask students in every other row of your 

classroom to move forward two seats. Ask the students in the other rows to move one seat backwards. Ask the 

students in rows across the room to swap places with one another. Mixing up the room provides fresh partners 

and gives a bit of controlled movement to release some energy and help kids get their heads back in the game. 
 

9. Body Spelling: Just like you’ve done to the song “YMCA” by the Village People at countless wedding 

receptions, your students can body spell words related to the concepts that you’re studying. It’s a quick, easy, 

and fun way to perk up your students. 
 

10. Sit/Stand/Spell: Another spelling variation involves asking students to spell a word or phrase aloud as a 

class, standing up when they say the consonants and sitting when they say the vowels. Practice the word 

multiple times. Speed it up. Ask the guys to stand on consonants and sit on vowels, while the girls sit on 

consonants and stand on vowels. Then, have them switch. It’s silly, fun, and a wonderful brain break. 

SILLY SPORTS AND GOOFY GAMES 
Dr. Spencer Kagan 

 

 Through play we cultivate positive core virtues including a sense of justice, empathy, 

helpfulness, and leadership.  Play helps develop character, emotional intelligence and positive 

social orientation.  Play helps to develop creativity, the bodily/kinesthetic intelligence, and a 

process orientation.  Play helps us connect with a fundamental part of ourselves and it can help to 

create a brain –friendly classroom.  Listed below are some of the activities that are listed in the book.  

Moral Development 

 Balloon Volleyball - A balloon is the volley ball. Yarn is the net. Add a surprise ending and everyone scores! 

1. Player posts and Yarn Net - Yarn is the net, two players become the net posts.  

2. Rules - The rules are the same as regulation volleyball. 

3. The Twist - A balloon is the volleyball. 

4. The Surprise - At some point in the game, without warning, the leader introduces a second balloon, then a 

third, and then more, and more until chaos breaks out.  
 

 Bump & Scoot - If one Volkswagen bumps, all Volkswagens have to scoot! What’s going on? It’s team Bump 

& Scoot! 

 The Rules - Bump & Scoot is like Quick Rotation Volleyball in that each player rotates as soon as he/she 

hits the ball. The object of the game is different: the goal is to achieve a complete rotation of both sides 

before the ball touches the ground. 

 Team Bump & Scoot - In this variation there are several mini-teams of two or three players on each side of 

the net.  The mini-teams have the same name on each side of the net. For example, each side has a mini-

team called the Killers, each side as a mini-team called the Lovers, and each side has a mini-team called 

the Speedboats. When anyone on a mini-team hits the ball the members of the mini-team yells the mini-

team name, and the whole mini-team quickly scoots to the other side trading places with the mini-team on 

the other side with the same name.   

 Pair Bump & Scoot - Each player on a side has a partner on the other side, so there are two Astronauts, 

two Volkswagens, and so on. Whenever a player hits the ball she/he calls out the pair's name. Both that 

player and the player on the other side with the same name quickly duck under the net to exchange sides.  



MATERIALS PROHIBITED IN THE PARCC TESTING ENVIRONMENT 

Prohibited materials can compromise test security and violate the construct being measured by 

the assessment, thus producing invalid results. Prohibited materials include materials that must 

be covered or removed from the testing room. 
 

 The following lists are materials that may not be used at any time during a unit, including after a 

student has completed testing (e.g., turns in his or her Test Booklet) or during a break. Ensure that these, 

and any related materials, are not in the possession of students, Test Administrators, Proctors, or any other 

authorized persons in the test area, including inside students’ desks. 

Materials Prohibited During All Units 

 All cellular phones (including camera phones and smartphones) 

 Exception: Test Administrators are permitted cell phones in the testing environment in cases of 

emergencies (e.g., a student becomes ill), or when timely administration assistance is needed. LEAs may 

set additional restrictions on allowable devices as needed. Technology Coordinators may NOT take 

photos of TestNav screens 

 Other non-test-related personal electronic equipment (e.g., iPods®, personal document scanners, eBooks, 

electronic pens) 

 Instructional aids related to the content being assessed 

 Reference books 

 Any resource (e.g., books, posters, models, displays, teaching aids) that defines, explains, or illustrates 

terminology or concepts or otherwise provides unauthorized assistance during testing 

 Mathematical formulas and conversion tables other than the grade-specific, PARCC- provided 

Mathematics Reference Sheets 
 

 Follow the general rule that if the item in question may help the student answer or find an answer, 

post or copy materials, it is not allowed in the testing environment. 

 Prior to testing, Test Administrators should instruct students to place prohibited materials in their 

locker or book bags. If a student is found to have any prohibited materials in his or her possession upon 

arrival for testing, instruct the student to hand the materials to the Test Administrator. If the prohibited 

material is an electronic device, instruct the student to first turn off the device, and then hand it to the Test 

Administrator. 

PROHIBITED CLASSROOM RESOURCES DURING PARCC 
 Classroom resources such as books, models, displays, and teaching aids may provide 

unauthorized assistance or explain, define, or illustrate concepts. The following list includes 

materials that must be covered or removed if they provide students with an advantage in answering 

questions. There may be other examples not included in this list that school personnel should consider when 

preparing rooms for testing. 
 

 Posters, maps, charts, and displays that define, explain, or illustrate terms or concepts 

 Mathematical formulas/theorems (for Mathematics units) 

 Graphic organizers 

 Multiplication tables* 

 100s charts* 

 Word lists 

 Definitions 

 Writing formulas 

 Any manipulative not approved through unique accommodation prior to testing* 

*May be allowable if listed in the student’s IEP or 504 Plan (or EL Plan, if required by your state). 
 

It is not necessary to cover or remove calendars, posters displaying the alphabet or consonant blends, or 

posters displaying the Pledge of Allegiance. 

 



 
 

TEST SECURITY BREACHES 

The lists in this section describe various security breaches (actions prohibited before, during, and 

after testing that compromise test security) regarding electronic devices, test supervision, and test 

materials. These lists are intended as examples only and are not comprehensive. 

 

Examples of Test Security Breaches—Electronic Devices 

 Using a cell phone or other prohibited handheld electronic device (e.g., smartphone, iPod®) while secure test 

materials are still distributed or while students are testing 

Exception: Test Coordinators, Technology Coordinators, Test Administrators, and Proctors are permitted to use 

cell phones in the testing environment only in cases of emergencies or when timely administration assistance is 

needed. LEAs may set additional restrictions on allowable devices as needed. 

   Technology Coordinators may NOT take photos of TestNav screens 

Using a computer, laptop, or tablet (other than the one being used to administer a computer-based test) while 

secure test materials are still distributed or while students are testing 
 

Examples of Test Security Breaches—Test Supervision 

 Explaining passages or test items to students 

 Coaching students during testing, including giving students verbal or nonverbal cues, hints, suggestions, or 

paraphrasing or defining any part of the test 

 Engaging in activities that prevent proper student supervision at all times while secure test materials are still 

distributed or while students are testing (e.g., grading papers, reading a book, newspaper or magazine) 

 Leaving students unattended for any period of time while secure test materials are still distributed or while 

students are testing 

 Giving students more or less time than is allotted for the unit as outlined in the manual (except for students 

who have the extended time accommodation specified in an approved IEP, 504 Plan, or, if required by your 

state, an EL Plan) 

 Encouraging students to finish early 

 Allowing students to pass notes, talk, or cause disturbances while test materials are still distributed or while 

students are testing 

 Providing unauthorized persons with access to secure materials 

 Formally or informally scoring student responses to test items 

 Allowing a student to engage in any activities not listed in Appendix C as appropriate for your state 

 Allowing students to test before or after your state’s test administration window 
 

Examples of Test Security Breaches—Test Materials 

 Leaving test materials unattended or failing to keep test materials secure at all times while secure test 

materials are still distributed or while students are testing 

 Viewing or permitting students to view secure test content at any time other than during testing 

 Reading or viewing the passages or test items before, during, or after testing 

 Exception: In special cases where a Test Administrator reads aloud to a student (human reader or human 

signer), Human Readers should be given the opportunity to review passages and items prior to providing the 

Human Reader accessibility feature. Reading to a student who meets the requirements and has the Human 

Reader accommodation listed in his or her IEP or 504 Plan is permitted on the English Language Arts/

Literacy assessments or as an accessibility feature for the Mathematics assessment. 

 Copying or reproducing (e.g., taking a picture of) any part of the passages or test items or any secure test 

materials or online test forms 

 Altering or interfering with a student’s responses in any way 

 Making responses available to a student 

 Handling the test materials for a purpose other than test administration (e.g., teacher takes a Test Booklet 

home to review, Test Administrator reads a student’s responses after school) 

 Revealing or discussing passages or test items with anyone, including students and school staff, through 

verbal exchange, email, social media, or any other form of communication 

 Removing secure test materials from the school’s campus or removing them from locked storage for any 

purpose other than administering the test 

Your imagination is your preview of life’s coming attractions.” 
Albert Einstein 



 

KAGAN STRUCTURES FOR SOCIAL SKILLS 
Kagan Cooperative Learning - Dr. Spencer Kagan and Miuel Kagan 

 

Developing good social skills can help students become more polite and cooperative.  They are able 

to resolve conflicts and understand and accept points of view different from their own.  Students 

are more respectful and responsible and better able to control impulses. Listed below is a Kagan structure 

designed to help build social skills:  

Poems for Two Voices: Partners create and present a poem they recite using one voice, the other voice, or both. 

1. The teacher assigns each pair a poem topic. 

2. Partners work together to write their poem. 

3. Partners label each line of their poem, A,B, or AB, representing each line. 

4. Pairs rehearse their poems. 

5. Pairs recite their poems to another pair or to the class. 

Note: Students may progress through states:  

1. Teacher provides poem and AB scripting. 

2. Teacher provides poem, and students provide AB scripting. 

3. Student create or select poem and script it.   

Social interactions provide the context in which many children make decisions (Crone, 2012).  It would make sense, then, 
that providing opportunities for students to draw on their social and personal needs within a problem solving context 

would empower students to make better choices.  

Strategies for Empowering Students to Make Positive Choices 

Set Expectations 
 Focus on appropriate behavior 

 Use PRECORRECTION (verbal cues, reminders, modeling) 

Provide  

Opportunities to 

Achieve Goals 

 Provide tools for students to set and track their goals 

 Align student interests to academic goals 

 Use written contracts with students  

Use Collaboration to 

Promote Reflection 

 Involve students in the creation of rules and consequences. 

 Revisit and update expectations and consequences as necessary 

 Encourage students to reflect on their own behavior 

Create Peer-to-Peer 

Support Groups 

 Increase student ownership, leadership and put a positive twist on peer 

pressure by developing a positive peer reporting strategy 

EMPOWERING STUDENTS TO MAKE POSITIVE CHOICES 
 

Submitted by Michelle Coconate 
Adapted from Second Chance Strategies, Wyatt-Eanochs, L. (2015) 

 

Read Second Chance Strategies in its entirety, INCLUDING RESOURCES 
1. Right click on this link www.ascd.org/ascdexpress 
2. Choose “Open Hyperlink”:   .   
3. Search for Second Chance Strategies 
 
Sign Up for FREE ASCD newsletters at www.ascd.org 

GREAT  

RESOURCE!!! 

http://www.ascd.org/ascdexpress


7 WAYS TO MOTIVATE STUDENTS WITH CREATIVE TEACHING  

IN ANY CLASSROOM 
http://blog.voyagersopris.com/  1-22-15 By AshaLee Ortiz 

 

A motivated student is engaged, participating, asking questions, and putting forth a quality 

product.  Here are some ways I have had success in motivating students at any grade level. 
 

1.Be Zesty. If you are not excited, neither are your students. Enthusiasm is contagious. The more energetic 

and excited you get about solving a problem or completing a task, the more engaged students become. Even in 

middle school, when being excited about anything remotely academic is “not cool,” your attitude as an 

instructor can make or break any unit.  
 

2.Build a 2-Way Classroom Culture. Because I give 100 percent of my effort, I expect the same of my 

students.  We have constant dialogue about what is too difficult, what is too easy, and any extra pressures they 

may be feeling, either inside or outside my classroom, and we adjust accordingly. Using a Plan-Do-Study-Act 

(PDSA) model, the study/act portion in my classroom has morphed into a dedicated time when students are able 

to share their thoughts and concerns on what is working and what we should adjust or improve. It works 

because, after my students have shared their thoughts, I do my part to make the necessary changes. They see 

the adjustment to the classroom, and know their opinions and thoughts are of value. Sometimes, I cannot effect 

the change, and we have an honest dialogue about why that method would not work, so the students’ voice 

retains value. 
 

3.Misplace the Norm. If students are used to playing kickball in a PE class, motivation is going to be average. 

If students are asked to play kickball to review note names on the recorder, or to demonstrate Newton’s first 

law in physics class, motivation will likely increase. Ask colleagues what kinds of activities they do often in 

their classroom, and see if you can tweak these activities to support a standard in your classroom. Think 

outside the box. Have students create a collage, write a song or rap. In my classroom, we held music debates 

concerning different composers and eras in music history, which resulted in detailed research, preparation, and 

engagement. 
 

4.Use Student-Generated Ideas or Projects. Another way for students to know their voice has value is to 

incorporate student-generated ideas or projects. In my classroom, it may be some choreography or prop we use 

for a performance. In other classes, it may be the use of digital simulators for science, or a food-based social 

studies lesson, or student choice for a class novel.  For younger grades, you may have a few different methods to 

assess a particular standard or skill, and then give the class some “voice and choice.” If students have input on 

how they can demonstrate their learning, they are more motivated to complete the task at hand.  
 

5.Incorporate Meaningful Technology. 21st Century learners have been raised in a media-rich 

environment. If you allow technology, some students will be automatically motivated. Have a set objective 

about what you want students to demonstrate with the technology, and then, set them free. You may feel 

uneasy with technology, but your students may be perfectly comfortable with this. Implement best practices for 

usage, set clear guidelines, and watch the results. Allow your students to complete the same objective without 

being restricted by a five-paragraph, double-spaced essay. 
 

6.Incorporate Competition. Sometimes, all you need to do is throw a little competition their way. Split the 

class in half. Divide into groups of three or four. Set some simple parameters and turn the activity into a game. 

If the skill does not lend itself to being very motivating, a competition certainly will. 
 

7.Use Positive Reinforcement. The main reason I became an educator and musician came down to a defining 

moment with my piano teacher when I was 12 years old. I was ready to quit. My wise piano teacher bribed me 

to practice with a Snickers bar. I still hate “Glow, Little Glowworm” to this day, but dang it, I earned that candy 

bar. She probably had to do it a few more times, but by then I was more intrinsically motivated to practice 

because I was doing well. It doesn’t even have to cost you anything extra; it could be a student holding a stuffed 

animal for the day, being able to listen to music in class, earning a sticker, or getting to wear a hat. 
 

Creative teaching means finding ways to help students get over the edge. Figure out what will motivate your 

students, and reinforce their motivation positively. 

No problem is insurmountable. With a little courage, 

teamwork, and determination, a person can overcome 

anything.  B. Dodge 



COMMON CORE STANDARD FOR MATHEMATICAL PRACTICE #1 

MAKE SENSE OF PROBLEMS AND PERSEVERE IN SOLVING THEM 
Submitted by Susan Gobeyn, Mathematics Coordinator 

 

 Mathematically proficient students start by explaining to themselves the meaning of a problem 

and looking for entry points to its solution. They analyze givens, constraints, relationships, and goals. 

They make conjectures about the form and meaning of the solution and plan a solution pathway rather than 

simply jumping into a solution attempt. They consider analogous problems, and try special cases and simpler 

forms of the original problem in order to gain insight into its solution. They monitor and evaluate their progress 

and change course if necessary. … CCSS 

 The problems we encounter in the “real world”—our work life, family life, and personal health—don’t ask 

us what chapter we’ve just studied and don’t tell us which parts of our prior knowledge to recall and use. In fact, 

they rarely even tell us exactly what question we need to answer, and they almost never tell us where to begin. 

They just happen. To survive and succeed, we must figure out the right question to be asking, what relevant 

experience we have, what additional information we might need, and where to start. And we must have enough 

stamina to continue even when progress is hard, but enough flexibility to try alternative approaches when 

progress seems too hard. 

 The same applies to the real life problems of children, problems like learning to talk, ride a bike, play a 

sport, handle bumps in the road with friends, and so on. What makes a problem “real” is not the context. A good 

puzzle is not only more part of a child’s “real world” than, say, figuring out how much paint is needed for a wall, 

but a better model of the nature of the thinking that goes with “real” problems: the first task in a crossword 

puzzle or Sudoku or KenKen® is to figure out where to start. A satisfying puzzle is one that you don’t know how 

to solve at first, but can figure out. And state tests present problems that are deliberately designed to be 

different, to require students to “start by explaining to themselves the meaning of a problem and looking for 

entry points to its solution.” 

 Mathematical Practice #1 asks students to develop that “puzzler’s disposition” in the context of 

mathematics. Teaching can certainly include focused instruction, but students must also get a chance to tackle 

problems that they have not been taught explicitly how to solve, as long as they have adequate background to 

figure out how to make progress. Young children need to build their own toolkit for solving problems, and need 

opportunities and encouragement to get a handle on hard problems by thinking about similar but simpler 

problems, perhaps using simpler numbers or a simpler situation. 

 One way to help students make sense of all of the mathematics they learn is to put experience before 

formality throughout, letting students explore problems and derive methods from the exploration. For example, 

students learn the logic of multiplication and division—the distributive property that makes possible the 

algorithms we use—before the algorithms. The algorithms for each operation become, in effect, capstones rather 

than foundations. 

 Tape Diagrams are effective models in helping students make sense of problems. A tape diagram is a 

drawing that looks like a segment of tape, used to illustrate number relationships. Also known as strip diagrams, 

bar model, fraction strip, or length model. (CCSSM Glossary, p. 87) Tape diagrams are models that students 

draw to help them visualize the relationships between the quantities.  The tape diagram opens the door to 

efficient problem solving and helps students see the coherence in the mathematics across the years. 

Asking students to visually represent the problem first puts the focus on making sense of problems rather than 

on “answer getting.” Tape diagrams promote perseverance in reasoning through problems. Tape diagrams 

Develop student independence in asking themselves: 
 

“What/who is the problem about?”       “Can I draw something?”     “What do the numbers mean?” 

“What can I label?”     “What do I see?”      “What can I learn from my drawing?” 

“What equation can I write from my drawing?” 

 A great strategy to focus students on making sense of problems rather than “answer getting” is to leave 

off the question and ask students to simply model the problem using a tape diagram with labels.  

For example: Eva had 36 green pepper seedlings and 24 tomato seedlings. She planted 48 of the seedlings. 

Another example:  A large bottle of maple syrup is ½ full.  A smaller bottle of maple syrup holds 12 ounces. If the 

syrup in the larger bottle is poured into the smaller bottle, the smaller bottle will be ¾ full. 

 Postponing the questions offers students the opportunity to make sense of the problem by modeling the 

problem with a visual representation and then reasoning about the representation. Modeling word problems 

prior to asking the question requires a much deeper analysis than if students are focused on “answer getting.” 



Make Sense of Problems and Persevere in Solving Them...Cont. 
 

  Tape diagrams can be used with whole numbers, fractions, decimal fractions, ratio, and percent.  

Thinking Blocks , a computer and iPad activity, teaches students how to model and solve math word problems 

with the tape diagram.   There is a Thinking Blocks Jr. for Kindergarten and first grade students. 

 http://www.mathplayground.com/thinkingblocks.html 

 Certain mathematically powerful representations—in particular, the number line, arrays and the area 

model for multiplication/division, the tape diagram, and tabular/spreadsheet forms—are valuable complements to 

the use of concrete objects in elementary school, and remain important and faithful images of the mathematics 

through high school. 

 

                                                

 

 

 

THE PARCC ASSESSMENT IN  

ENGLISH LANGUAGE ARTS/LITERACY  
Submitted By: Shameika Sykes-Salvador, Social Studies/Literacy Coordinator 

 

The PARCC Assessment System is designed to measure knowledge, skills and understandings essential to 

achieving college and career readiness. In ELA/Literacy, these include the following areas as defined by the 

standards: 
 

Reading complex texts:  

This requires students to read and comprehend a range of grade-level complex texts, including texts from the 

domains of ELA, science, history/social studies, technical subjects and the arts.  

Because vocabulary is a critical component of reading comprehension, it will be assessed in the context of 

reading passages.  

Students are expected to conduct close, analytic readings as well as compare and synthesize ideas across 

texts. 
 

Writing effectively when using and/or analyzing sources:  

This requires students to demonstrate the interrelated literacy activities of reading, gathering evidence about 

what is read, as well as analyzing and presenting that evidence in writing.  
 

Conducting and reporting on research:  

 This expands on “writing when analyzing sources” to require students to demonstrate their ability to gather 

resources, evaluate their relevance, and report on information and ideas they have investigated (i.e., conducting 

research to answer questions or to solve problems).  
 

Speaking and listening:  

This requires students to demonstrate a range of interactive oral communication and interpersonal skills, 

including (but not limited to) skills necessary for making formal presentations, working collaboratively, sharing 

findings and listening carefully to the ideas of others. (The Speaking and Listening Assessment will not be 

available until the 2015-16 school year).  
 

Language use for reading, writing and speaking: This requires students to have a strong command of 

grammar and spoken and written academic English.  
 

The importance of the above skills is reflected in the emphasis the Model Content Frameworks place on students’ 

needing regular opportunities to grapple with the close, analytic reading of grade-level complex texts and to 

construct increasingly sophisticated responses in writing. Our district unit plans were created using the Model 

Content Frameworks as a guide to ensure students are exposed to the appropriate texts and tasks prior to the 

administration of the PARCC Assessment throughout the year and across grades.  

http://www.parcconline.org/mcf/ela/parcc-model-content-frameworks-browser


The PARCC Assessment in English Language Arts/Literacy …..Cont. 

 

PARCC ELA Performance-Based Assessment (PBA) Overview 
 

The PARCC ELA PBA consists of three performance tasks: Narrative Task (NT), Literary 

Analysis Task (LAT), and Research Simulation Task (RST). Each task requires students to answer reading 

comprehension and vocabulary questions (items), and respond to a writing prompt based on the text(s). The num-

ber of texts in each task varies slightly depending on the grade and the task type. 

 Text Types 

For PARCC assessments, “text” includes both printed text and multi-media content (e.g., video, audio). The guide-

lines for text length vary by grade level, but across the grades there are short texts and extended texts.  

 Reading Comprehension Item Types 

The reading comprehension and vocabulary items are computer scored. There are two types of items: Evidence-

Based Selected Response (EBSR) items and Technology-Enhanced Constructed Response (TECR) 

items. EBSR items are multiple-choice, while TECR items allow students to respond using various technology 

tools (e.g., drag and drop, highlight text). 

 Writing Prompt 

Each task has a writing prompt called Prose-Constructed Response (PCR). Students respond to the PCR us-

ing evidence from the text(s). The LAT and the RST are scored for written expression, standard English conven-

tions, and comprehension of the text(s). The NT is scored for written expression and standard English conven-

tions. 

 

PARCC ELA End-of-Year (EOY) Assessment Overview 
 

The PARCC ELA EOY consists of literary and informational texts with associated reading comprehension and 

vocabulary items. There are no writing prompts on the EOY. Item types include Evidence-Based Selected Re-

sponse (EBSR) and Technology-Enhanced Constructed Response (TECR) items. The number of texts and 

the associated items (text sets) varies by grade level.  
 

Impact of PARCC on Classroom Instruction  
 

“High quality assessments go hand-in-hand with high quality instruction, based on high quality standards,” said 

Laura Slover, the Chief Executive Officer of the PARCC nonprofit. “You cannot have one without the other. The 

PARCC states see quality assessments as a part of instruction, not a break from instruction.” 

She said the PARCC assessments should contain enough items to accurately measure the breadth of student un-

derstanding, but not more items than are necessary. 

“The PARCC assessment system is a new way of testing that reduces time spent on ‘test prep,’ because the only 

way to prepare for these more sophisticated assessments is through good teaching and learning all year long." 
 

Resources for Teachers: 
 

 Teachers' Guides to PARCC Model Content Framework (ISBE): http://www.isbe.net/common_core/pls/level2/

html/ela-mcf-guides.htm 

 PARCC website:  http://www.parcconline.org 

 Sample items and tests: http://parcc.pearson.com/sample-items/ 

 Sample items with explanation (click on grade level on left): http://www.parcconline.org/samples/ELA 

 Sample Grade 3 rubric: http://www.parcconline.org/samples/english-language-artsliteracy/grade-3-generic-

rubrics 

 Sample Grade 4/Grade 5 rubric: http://www.parcconline.org/samples/english-language-artsliteracy/grades-4-5-

generic-rubrics 

 Sample Grades 6–11 rubric: http://www.parcconline.org/samples/english-language-artsliteracy/grades-6-11-

generic-rubrics  

 Sample Writing form examples (known as PCR—Prose Constructed Response): 

http://www.parcconline.org/samples/english-language-artsliteracy/writing-forms 

Progress is impossible without change; and those who cannot change 

their minds cannot change anything.  George Bernard Shaw 
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